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Ch_ange' and*Continuity

Secretariat moves from Dublin to Tibingen

Another important phase in the short history
of CercleS came to a close at the highly
successful Sth International Conference i1:|
Comenius  University, Bratslava, on 9-11
Seprember 2004, .

After neatly five years at University College
Dublin, the General Mecting approved the
proposal to transfer the Secretariat to the
Language Centre of Tiibingen University.
This is the third move for the Confederation’s
headquarters, and it marks a return to
Germany where the first Secretariat was
established at the seat of AKS, the University
of Bochum, in 1991. Four years later the
Secretariat moved to the University of
Plymouth, and it remained based there until
2000. Now, after almost fifteen years, CercleS
moves back to Germany and renews links
with its early days as well as with AKS, one of
the oldest and most highly effective networks
of university language centres in Buropcan
higher education.

Coinciding with these important develop-
ments, significant changes have taken place in
the composition of the CercleS management.
Having served two terms since 2000, the

Fxecutive’s perind of office came to an end
in Bratislava. The outgoing Commuttee has
since handed over to a new team who take
over for a two-year period and will put their
own stamp on the furure activities and
standing of the Confederation.

A capacity for dynamic and effective change
has been one of the hallmarks of the
Confederation since its creation. Itis a gquality
which has served it well. In 2 short space of
time, CercleS has been able to support its
members, respond quickly 1o events, artract
and manage expansion, innovate effecdvely,
and stay at the forefront of fast-moving
changes in langnage learning in higher
educaton.

In their turn, the outgoing Execunve and the
Dublin  Secretariat  have served rthe
Confederation to the best of their ability.
They step down after a successful period of
transition for the Confederadon. In bidding
farewell, they above all want to express
heartfelt thanks to the membership for the
honour of serving and for all the support
received to carry out their mandate. H

(o

Conference delegates at the General Meeting, held during the 8th CercleS
International Conference at Comenius University, Bratislava, on 10 September 2004.

S



CercleS Builetin 19

Using Blackboard to Support a Portfolio-b

Helen Phillips
University of Bristol Language Centre

Résume

Dans cet article, Helen Phillips commente Pintroduction, au Centre de 1
de I'Université de Bristol, d'une nouvelle unité de langue étrangére, “Langage
pour la Seience et la Technologic™ basée sur le "Portfolio européen des langues”
(PEL). En 2003/4, les resultats imoaus du projet pilote avaent identifié le beson
ainsi mis

anpue

J'un soutien accru aus ¢rudiants travaillane avee le PELL Ce soutien sera
en plice 4 partic du systeme Blackboard de Tuniversite. Un passeport
électronique, des supports de cours er des outils de communication seront
disponibles en ligne afin de faciliter une communication accrue CLe tWECUrs of

etudiints,

ased Unit

Zusammenfassung
In diesem Artikel berichtet Helen Phillips ther das am §

Universitit  Bristol - neu  cingefithrte l:"L'"“ii*|\rncl‘.f.‘,::]wn“"”'“nl
Srudienbereiche  Naturwissenschafren  und Technolagie alul
Luropiiischen Sprachenportfolio (SP) basiert. Frste fip, :
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durchgefiihrien Pilotversuchs zeiwen, dass die Studenten hei (fe \ [tlu Ay
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ESP intensivere Unterstitzung benougen, Folglich soll aly 204 -
universititscigene virtuelle Lehr und Lernumgebuny ”l‘lrkllrun;‘
gehoten werden. In Zukunft sollen sowohl das e-Portfo i,
Begleitmaterialien online zur Vorfugung stehen.
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Introduction

The Universitv of Bristol Language Centre’s applied foreign language
operation provides accredited units in French, German, Italian,
Japanese, Mandarin Chinese and Spanish to students from all faculties
across the university. This article highlights its most recent
development, the introduction of an e-portfolio into an undergraduate
language programme.

At the beginning of the 2003/4 academic year, the language centre!
expanded its range of applied foreign language units by piloting
Language for Science and Technology 2, a port folio-based unit for first-
vear students from the Science Faculty embarking on the university’s
Study in Continental Europe programme. The introduction of this unit
represented an important development in the mode of delivery of
language tuition at the language centre. Language for Science and
Technology incorporates the CercleS version of the European
Language Portfolio (ELP) and is based on a mix of tutorials and self-
directed learning, From 2004/5, use of the university’s Blackboard
virtual learning environment (VLE) will be integrated into the

programme.

Working with a paper-based portfolio

The ELP is designed for use in universitics across Europe and consists
of a set of documents that can be used by language learners to record
and reflect upon their language learning development and cultural
expetiences. Reflecave practice of this kind acts as 2 form of self-
assessment, enabling the language learner to appreciate and acquire
language learning strategics and to monitor his/her own propress over
a period of time. The ELP defines language skills in terms of levels of
proficiency as determined by the Common European Framework of
Reference for Languages and is accredited by the Council of Europe's

validation commirtee?.

During the pilot year, students were issued with an individual paper-
based portfolio, divided into the three main sections as defined by the
oIr-
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ELP: the Language Passport, the Language Biographis ing :
Dossiet®, Supported by a scheme of work and a set of H-'-.rhlJ‘r[rlt
developed by the language centre, students were expected 1, .I”'}r:\
paper-based evidence of their language learning over the course r T,}:
academic year, in the form of learning targets, g{.lf_a”c\.\n:(_r;r "r
competencies and pieces of work demonstrating language proficien,
Our aim was to blend completion of the ELP documentation, -J,‘d._.d.
self-study and tutorial contact, thus offering students a more flegtle
mode of study.

Feedback

In order to evaluate user reaction, students were asked to submi
feedback at regular intervals over the course of the unir, specificali m
unit structure and the use of the portfolio. Evidence showed toar
studenrs enjoyed the flexibility of being able to idendfv their indridual
language learning needs and appreciated the freedom to select mutenils,
excrcises, articles and topics which interested them. The b
manage their own time, the flexible delivery and the opport
work at their own pace were regarded as the principal posinive f
of the unit. However, feedback also indicated that studenrs waard
evelop therr earmng
he ELP was acnad
One issue thir 105
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more regular support from staff to help d
strategies, as well as more evidence of how ¢
benefiting their progress in the target language.
repeatedly over the course of the year was the requirement
the ELP documentation (checklists and rarget serting). Man}
found these tasks time-consuming and impractical and, marcoren
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use and manage the documentation

- Give greater structure to the unit while preserving a strong element of
independent learning

- Provide a focal point for information and communication.

'Ith_e main content areas of the Blackboard site correspond 1o the
d1tfcr.mt sections of the portfolio, ie. Passport, Bibliography and
Dossier (see Tig. 1). Each area contains ELP documents that can be
de 1\\-nl.u:1ded and printed or completed on-line, as well as related study
matcrials. Our intention is to make the portfolio a mote integral part of

the course and thus help students understand its relationship with the
work they are asked to do,

The Dossier on-line

The following outlines how the Dossier scction on Blackboard
supports and contributes to various aspects of the coutse, in particular
the areas of resources and materials, support and guidance, monitoring
and assessment, and communication.

Resonrces and materials: Most of the study materials for the course are in
the Dossier content area (see Fig, 1). For each topic covered on the
course, there arc links to selected on-line resources and task
instructions. The exercises in the Dossier section encourage students to
find their own texts, which they ate required to summarise or use as
sources for other pieces of writing. One of the first exercises students
are asked to complere in the French portfolio, for example, is a
grammar lesson followed by summary writing, analysis of written texts
and questionnaires based on video extracts. The grammar lesson
contains a sclection of web links chosen by the tutor for the clarity of
information presented and for the range of related exercises offered.
The students’ task is to visit these pages and srudy the grammar,
reflecting, revising and practsing according to their previous level of
knowledge. When ready, students are then required to write an assessed
essay in which they demonstrate their ability to use the reviewed
grammar point(s) accurately and appropriately in the specific context.
Similarly, when writing summaries, the Dossier enables students to
choose from a pool of up-to-date newspaper articles provided by the
tutor. The assessed part of the exercise is the finished summary that
students send to their tutor via Blackboard.

Support and guidance: The provision of selected resources on-line
functions as a form of guided self-study and is used throughout the
content of the Dossier. Guidance is provided through the range of
material selected by the mtor, yet affording students the freedom to
approach the material at their own pace and in their own way. In .rhc
pilot course, feedback showed that some students spent a lor}g time
scarching the web for suitable articles and grammar n'.:ate‘mlsl; by
providing 2 pool of selected materials for th‘{:m, [,hf nh]ecu_ve is t0
scaffold this often daunting process. Guidance is at times provided in a
more direct manner too. For example, once students h_a\'e chr.)scn_ sm.
article for summary writing purposes, they can access written guidelines
posted on Blackboard offering advice on the techniques of summary
writing.

Delivering the unit through Blackboard
both the students’ progress and
Through the use of tools
tutors have instant

Assessment and monitoring: ‘

enables the tutor to regularly monitor

time management Over the course of the year. Thx

such as the ‘grade book’ or the ‘course statistics, : .

access to a students portfolio, Pimm of m.:rl;b;mcmp:r:r “-.l‘.wllwr
> by usi rade book, tutors arc abic s¢

:::;;;r:lt: i}a\:sftgnr::«;i spcciﬁc task, whether it 18 in progress,

] ; ¢ SL “'\_ C5 ]ll.'ﬂ 'iL!L Tutors
i f AdINg. ﬂ:l.‘ course stau 5 A =
Cﬂmp]efcd or in nel.’d L8] j_‘ ld fl T

~oordinator of

Pictured from left to right: Ana Hamos [senisr
Spanish for specific purposrs), Hélene Duranion {uoordinator of
French for specific purposaa), Helen Phillips (deputy director of

the language centra, applied forcign languages) & Jo Parsons

(e-learning coordinator)

with reports which derail how the site is beingg used, which areas are
most visited, the regularity of a student’s pattern of work etc. These
aspects of the VLI are invaluable when managing a course that is based
primarily on autonomous learning,

Commuiication: As student-tutor contact during the unit is limited, on-
line communication tools and activities provide the possibility of on-
going contact as well as opportunities for further language practice. For
example, students are encouraged to take part in forum discussions on
topics in the Dossier section. There is also a Language Clinic, a forum
where students can post language-related questions and receive answers
from their tutor, Blackboard also makes it easier to manage frequent
exchange of files berween srudents and staff, ic. submitting
assignments, essays and presentations. During tutorials, students work
together and with the tutor to complete the ELP documents. The
collaborative element improves the chances thar students will reflect
upon their goals and progress; without engagement of this kind,
completing the portfolio documents can seem like an empry
administrative exercise.

Conclusion

We hope that the on-line clement of the unit will enable students to
bencfit from the full potential of portfolio-based study, a potential thar
is found in the processes that underlie the self-evaluations and
checklists as much as the completed documentation itself. 1f this model
of language study can be established, it can in the future be applied to
any of the range of units available at the language centre, allowing us to
offer students more flexible and individualised programmes of

language study. M
H.M.Phillipsia bristol.ac.uk

Notes
I hirp:/ /wwwhrisac.uk /languagecentre ]
2 Piloted in French and Spanish ar post GCSE level and fully

1 . 1er crnclents c > €f ancously
accredited, As a prerequisite, students must be sm‘m]t.lnum‘w:‘
enrolled on Language for General Purposes (French LANG 12022
or Spanish LANG 12025).
Accreditation no, 29, 2002, o
A personal record of exposure to different langu

Janguage learning and qualifications. 1 i
An individual profile s learner and user of the rarget language.

i : : d
Lvidence of language progression, portfolio of work complete:
the academic yeat.
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The ELP Pilot

Fiona Dalzig|
University of Padua Language Centre
Résumeé

Cet article décrit un projet pilote du Centre de Lan,

! es de PUniiversité de
_P;aduue, mettant en liaison Purilisation du logiciel in!’n:imnqm- de C'I'Jll'rl‘.'l"l.ﬂﬂ:'
FirgCEass avee le PEL. En 2002, deuyx conférenves one ¢ ganisSes; une
‘destinée aux €tudiants, avait pour objeetif dlinformer les participants <ur fe P!--'i.
et de répondre 4 leurs interrogations concernanit le projer, | I :

Introduction =

Project at the University of Padua

Zmamm'en]‘nnuug

Dieser Artikel beschreily cin Pilotprojeke des Sprachenzentrums der Universits
Padua, Tralien, Das Projeke befafit sich mit der l‘;l'lfﬂpl.lltfkﬂﬂftﬂm‘ﬁ-&afma&
FirstClass und der Nutzungsoglichkeit hei der Atheit mit dem Buropiischen
Spmit_hcf_lpuﬂ falio (ESP). Zwei Konferenzen wurden g Pruicllr'beginn erstelly,
cine fur Lehrkrifre und eine fiir Studenten, Die Studenten sellten iher Firsttlass
Infarmationen zom LSP iibermittelt bekommen und Fragen zum Projekt stelien
kénnen. Auf der anderen Seite dicnte FirstClass beteiligren Lehrkrifien withrend
der Onranisation des Projekts als Mittel zur online Diskussion.

The piloting of the CercleS version of the

Portfolio at the University of Padua began in December 2002 a5 a

collaboration ]snguagt centre, member  of

CercleS/AICLU, and the English Department of the Args Faculty. In

its first year it involved four language teachers, along with myself as

coordinator, and about 100 first-year students studying English for

language degrees (for a detailed description of this pilot project see

CercleS Bulletin, Issue No. 17, Spring 2004). 1n the 2003/4 academic

year, the ELP project was extended to involve 12 teachers and over 500

students on the following degree courses:

- First, second and third-year language students of English studying for
language degrees '

- First-year students of Dutch and Spanish studying for language
degrees (the students of Spanish worked on the Dossier only)

- Erasmus students studying L2 Italian,

In the 2004/5 academnic year, it is hoped that students of English in the

Economics Faculty and those of French and Spanish in the Politics

Faculty will also be involved.

European l_-.mgtmgr

The conference for students ' o
From the very first year of piloting it wasdec:ded to use ccompu:ar
mﬁcmngm&mmﬁmﬂassformkwuhchLPAudm
machctsmdmdmmfanﬁhumdlﬁww&mmasthquakc
extensive use of it both for teaching and administrative purposes (see
the article ‘Moving Ahcad” in this issue). Given the large number of
students involved in the piloting project, it wnsdeemed necessary to
find an easy way for them to receive answers to their quesufh?:
o i rency designed to meet

whenever required. The conference ELP was design et

A

Mnﬂuﬂu

f egl = : 5 t
fm Ing 1o come fa your lesson again on Tﬁ.lrsda: :dzm Dn;:um:::lf; :
about the Council of Europe levels (A1, A2, B2 )ﬂu beginning of the
filing in some of the ELP passport pages before and dossier in March,
“Iﬂg id ”mm]-_. . Portfolio's

LV i LCd| : ‘
we will give you eygryﬂ:lng you nee
m:osgd.me any more questions you have.
Fiona Dalziel . .
-' A r;. dent receives answers to his questions about the
;’Lyl’mjwtby means of the conference ELP.

A

@ Scansionato con CamScanner

need, The students’ questions were often of a practical nature (see Fig
1), concerning, for cxample, the availability of copies of the ELP. The
teachers and coordinator also used the conference to provide students
with internet links and other information about the ELP. One student,
however, made use of the conference to suggest a possible project for
inclusion in the Dossier (see Fig. 2). As her class was attended by a small
group of Albanian students, she wanted to know if they could prepare
a short report about their home country, This request was appreciated
by teachers, who saw it both as ‘an example of active student
involvement in the project and s a way for the other members of the
class to leatn about the culture of a different country,

At the start of the 2004/5 academic year, a conferenice called Portfalia
Studenti was put on the desktop of every student using FirstClass for
Iangungelc'arrﬁnginwhamlmgmgr_ It is hoped that one of the
newly-appointed tutors at the language centre will become a moderator
for the conference.

Conferences for teachers .

In the first phase of the project, the conference Portfolin Tmr_bm was
onlyaac‘e‘ssibletothtfourteashmof!ingﬁshinmhtﬂmm
piloting and the coordinator. The aim of the conference was to provide
information about both practical and pedagogical issues related to the
ELP. As a result of varying academic commitments, it was extremely
difficult to fix regular meetings between the teachers, and so the
conference provided an invaluable means of exchanging opinions. The
teachets sent each other interesting links they had found and
bibliographical references. In addition, they had the chance to &;li :ach
other about experiences with the ELP. Although they were . g.-:r-:

i ADRE INFORMATION! : FCCLA

bear Denade, 2
That seunds like a really good idea. I'll look forward to reading your
“Albania” project.

Fig. 2 A c!udenl suggests a possible project for the Dossier.
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with it and had attended various 1alks and workshops about its use, this
was the first time they had actually used the ELP with classes. Vatious
things emerged from the on-ine discussions, ranging from practical
difficulties, as a result of the latge number of students and their
sporadic attendance at lessons, 1o issues related to the underlying
principles of the ELP itself, such as that of self-assessment, Although
each of the teachers had chosen to take part in the project and they had
all expresced great interest in the FLP, in practice their approaches to it
proved 1o be very different. For example, some felt that the ELP
provided a sort of framework within which they could organise their
clasees, while others saw it more as an additional component to the
course. Whatever their opinions, however, the conference provided a

usctul means of reflection both on the ELP and teaching languages in
general (see Fig, 3).

In the sceond year of piloting, when more teachers became involved, it
became all the more important to enable them to keep in contact via
FirsiClass, as they were all working in different parts of the university
(and of the city). A conference called Portfolio Eurapes was set up and
access was given to all the language teachers of the language centre.
Communication took place in Italian, as this was the language common
to the participants. The conference was, for example, the means used
by teachers to distribute the end-of year questionnaire to their students,

The conference did not, however, give rise to the amount of debate that
had occurred the previous year. Despite the fact that the teachers
involved were used to on-line communication, it proved to be difficult
1 keep the dialogue going, Often messages were read but not replied
to, teachers downloaded material sent by colleagues but failed to thank
their colleagues for it. The reason for this may be that there are a
number of conferences for teachers on FirstClass and it is sometimes
difficult to keep up with everything. On the other hand, it might be
helpful if the conference were moderated to a greater degree, with
teachers asked to comment on one or two specific ELP-related
questions. At the beginning of the 2004/5 academic year, a series of
informal meetings to discuss the ELP was organised, and teachers
expressed the desire for the teachers’ conference to be used to facilitate

the sharing of practical ideas and classroom activities relating to the
ELP.

Working on the Biography and Dossier

FirstClass has also been used by teachers in connection with the
Biography and the Dossier of the ELP. In many of the pilot elasses,
teachers get their srudents to compile regular diaries in which they are
encouraged to reflect on their own experiences of language learning, If
such activities are bepun before the introduction of the ELP in these
classes, teachers have found that it facilitates subsequent work on the
Biography. For example, students have already started to reflect on
issues such as valuable learning experiences, and looking back on their
diary entries can also help them when compiling the page ‘My next
language learning target’.

Moreover, using computer conferencing has facilitated collaboration
between peers in producing work for their Dossiers. Firstly, it has been
possible to benefit from the advantages of peer assessment in the
revision stage of written production. Secondly, FirstClass has made it
easier for students to work together on group projects for their
Dossiers. By sending messages via FirstClass they can keep in touch
with members of their groups, exchanging ideas and materials for their
projects. And all this can go on outside lesson times. FirstClass gives
learners the opportunity to see their peers’ wark: this has meant that all

Scansionato con CamScanner
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[Bo | thirk that having the ELE uaning througho the f,-:s:x'a"; can
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From a teaching pont of view the ELP provides a fr‘omewl‘.ﬁfh:
we can structure our course or courses at the warious ability
levels in First Year Eriglich into this framework

100% >[3l|

Fig. 3: Teachers discuss their first impressions of the ELP
project.

work has a wider reading public, and gives students the chance to
compare the contents of their Dossiers with those of their peers.

Recently, one group of teachers who hold on-line writing courses using
FirstClass decided to get their students to produce an e-Dossier for
their ELPs. They also felt it would be a good idea for this to include 2
title page, providing a list of work included and a description of this
work. There was discussion as to what this title page should contain,
and after various exchanges of opinions the group came up with the
following headings: “Title of object/file’, ‘Dare produced’, “Type of
object: audio, Word doc,, . . 2, ‘Individual/ group effort’, ‘Has it been
peer revised?’, ‘Has it been corrected by the teacher?”, “Why did vou
choose to put this in your Dossier?, This Dossier fabl of contents was
then distributed by means of the teachers conference.

Conclusion

To sum up, our experiences in Padua have shown us how the use of
computer conferencing can help to make ELP piloting into more of a
social event. It can give learners and teachers alike the chance 1o
question and discuss the ELP on-line, As well as dealing with problems
of a practical nature, it can help o create an ELP community for
students. They need to feel that they are not alone when filling in their
Passport and Biography pages, but part of a group learning experience.
As for the teachers, our first two years of piloting have revealed that
implementing the ELP is not an casy business; teachers may be fraught
with doubts and feel insecure about how best to use the E1P with their
classes. On-line debate can be a way of getting these things out into the
open, and in doing so provide a kind of continuing form of
professional development. Our initial impressions are therefore that
computer conferencing can play an important role in ELP piloting and,
as coordinator of the project, 1 would like to see even greater
exploitation of this excellent tool in years to come. B

fdalziel@ fe.cla,unipd;it
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Bratislava 2004: A Conference Report

Anthony Stenton
University of Toulouse 1

Introduction

Under the title *Broadening Horizons, Expanding Nerworks', the 8th
Coreles International Conference got underway in Bratislava, Slovakia,
hosted by CASALC at Comenius University, in an atmosphere of
excitement mixed with a certain trepidation.

Broadening horizons is generally welcome, but would the agenda of an
enfarged CercleS remain the same? Would unity or divergence
dominate debates and would expanding networks offer mote choice ot
merely more confusion as language centres struggle to find their feet in
information swamps, whether virtual or otherwise? Would the
momentum built up from previous conferences and focus groups be
maintained and would the working languages of CercleS remain
English, French and Getman, or would monolingual pressures prevail?

With a mixture of music, warm hospitality and impressive technical
cfficiency, our Slavak hosts soon helped to provide a vatiety of
multilingual answers. This was a professionally otganised conference
that belied such doubts; Bratislava is 2 mainstream European capital on
Europes largest river. A walk through the historic centre revealed
houses where Mozarr, Beethoven and Liszt had played, and the concert
given in the Hall of Mirrors of the Primatial Palace was proof of
thriving European musical traditions. Our colleagues in Comenius
University were equally ar ease with the challenge of new technologies.
The seven thematic workshops tan smoothly and provided insights
into how Europe’s language centres are facing up to the teal challenge
of expanding networks which can involve tadically new approaches 1o
distribution and certification. Distributed learning via ultra-fast wireless
broadband internet, in-house CDs, DVDs, MP3 players, PDAs and
USB keys is developing faster than the capacity of most universities to
keep up. Whether it is necessary to keep up and what training,
administrative, certification and technical innovations are entailed, were
all keenly debated questions.

Conference keynotes

Paul Sweeney, as first keynote speaker, sounded a cautionary note as he
looked back on seven years of blended e-learning in British Council
Schools and explained how the potential of such learning often
remains tantalisingly unrealised. His call for a regular review of goals
and an exploraton of ways to simplify, complement and facilitate
existing models of teaching was a useful reminder of priorities.

Clearly, ‘paving the way with good intentions’ is insufficient, as Peter
Medgyes also pointed out. His penetrating and realistic analysis of
language learning in Hungarian secondary education revealed
ambitious medium-term plans to improve the situation by radical
changes of curriculum. An extra year is to be inserted into the
programme for children aged 14, allowing for an intensive 15 hours per
week of language lessons, with special attention paid to the socially
disadvantaged. Which languages will be taught? Professor Medgyes was
careful to be non-prescriptive but explained, in impeccable English,
that he anticipated 56% English, 44% German, 5% others.

The final keynote speaker was Professor Bernd Voss, who reminded us
of the indispensable historical dimension needed to understand and
implement networking successfully. Language centres have played, and
continue to play, 2 crucial role in the development of professionalism
within universities, The process is frequently linked to successful
bottom-up initiatives which have provided fruitful environments for
programme design and staff development. Cercle$ is one of the few
professional bodies to unite the knowledge and know-how to forge
essential support systems for language learning in the 21st century.

Scansionato con CamScanner

Conference workshops

The thematic workshops included the Furopean Language Portfolio,
Jearner autonomy, testing and certification, LSP/LAP, e-learning and
multimedia environments, issues in  management, cquality and
acereditation, teacher education and development. A large Finnish
delegation once again made its presence felt with lively cc ntributions in
most sessions. A demand expressed in a plenary session for a CLIL
(Content and Languape Integrated Learning ) workshop in a future
confetence evoked interest as CLIL has received support from the
Furopean Commigsion and an increasing number of European
universities now pracoee LI, perhaps from markering motives,
tather like Moliére's Mansicur Jourdain speaks in prose - with little self-
awareness and even less rescarch into learning outcomes,

As in Paris (2002), the ¢-learning workshop was particularly large with
papers on Flash ammations for pronunciation, innovative use of
forums for beginners, SMIT -hased karaoke-type synchronisation, and
tandem leatning, amongst many athers. The professionalism of the
presentations and the innovative distribution systems employed were
further proof of growing 1CT skills and of a developing capacity to
exploit the internet for addressing real problems, such as helping
Erasmus students bound for Italy acquire an A2 level in Italian before
arriving for their year of study. E-learning without ICT training for
teaching staff is condemined in advance, but should teachers be paid to
attend such courses? Helsinki, Cambridge and Toulouse are examples
of centres trying to grapple experimenrally with this issue and have
managed to find the necessary finance.

Other workshops revealed the difficulties, not to say growing pains, of
adapting to the professional needs of 21st century students in often
old-fashioned, academic environments. Creating flexible and
responsive centres that can adapt to urgent local needs, such as
providing specialist language training for foreign nurses when given
only two months of notice, is often impossible in a context where
inter-department competition for finance is tov intense. By diverring
human resources to fund-raising activities, however, it is all too easy to
lose sight of educational goals as a new managerial or mtrcprcnet'ui::]
culture takes over. The debate may be an old one but in forging

specifically European answers to the question the role of CercleS is
significant,

Some general problems and suggested solutions

A recurrent criticism of European language centres is that of excessive
pragmatism: the daily quest for the quick-fix solutions leaves litde dme
for the time-consuming academic exploration of linguistic principles
and their theoretical underpinning By contrast, an abiding eriticism of
applied rescarch is that, with the exception of financially-rewarding
fields, such as voice recognition, it is in fact far too rarely applied and
gathers dust in dusky basements of archives making insufficient
contribution to either knowledge or know-how. Both eriticisms may
seem unjust given the high quality of papers in Bratslaa and
important steps towards Furopean-wide sharing of resources such as
Lingu@net. A solution for greater transparency through Cerele$ would
perhaps lie in the creation of two European prizes: one for the most
original application of rescarch in linguistics, and another for the most
practical contribution to language learning, If the second prize had
existed in Bratslava then the simple solution to video streaming
problems proposed by Tom Dickinson of World Interactive News
would have been a likely candidate. Language centres would do well to
examine this product, which is freeware for universities, as it offers not
only regular access to scripted BBC World news items, but it bypasses
the problem of painfully slow videa playback by downloading film and

-
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SCrIpYs via university intranet servers ditectly onto the student’s ¢
where the files are stored temporarily during consultation.

A further contribution to international academic research in language
learning lies in the CercleS’ role as a partner in European projects, I NP
3, ngu@net, LATE, PICTURE and, of course, the widely distrilyic.|
CercleS ELP (though eriticised by some for layout and translations)
validated by the Council of Europe in May 2002, are evidence of an
increasingly significant participation in this ficld,

Concluding words
Crea'ting innovative and more adaptable, finely-tunied on-line resources,
sharing them berween centres and evaluating learning outcomes in new,

different ways theough the Furopean Framework and the ELP, are
clearly major steps towards professionalism which indicate that CercleS
is more than a mere provider of ‘good intentions’. We should thank our
hosts for putting on such a convincing demonstration of broadened
horizons and new networks,

Our congratulations to AlZbeta Moravéikovi and her team for their
warm hospitality and a suceessful conference. We look forward to the
th CercleS International Conference, which will be hosted by the
European University Viadtina, Frankfurt (Oder), Germany, and will
take place in September 2006, W

Anthony.Stenton(@ 9online. fr

La fin du multilinguisme a CercleS

Pierre Frath
Marc Bloch University, Strasbourg

L'anglais 4 CercleS

Jusqu'a présent la domination de I'anglais aux colloques de Cerclc$ érait
écrasante. A Bratslava, elle fut absolue, Seules trois communications
furent annoncées dans les deux autres langues officielles de Cercle§,
deux en allemand, prononcées par des Tchéques, et une en francais,
dont, 2 ma grande honte, je dois dire que ce n'était pas la mienne, mais
celle d'une collégue, tchéque également. Pour tenter de me justifier, j'ai
argué qu'en tant qu'angliciste, parler dans la langue de 1a Reine Elisabeth
et de David Beckham est une chose naturelle et que j'espérais toucher
un public plus grand. Il y a une autre raison, que je n'ai pas avancée : la
faiblesse de mon niveau de masochisme. Un Francais qui parle sa langue
dans une rencontre de ce type est Iillustration ridicule d'un cliché anglo-
saxon particulicrement bien ancré, celui du Frangais chauvin et borné
prét 4 tout pour défendre sa langue, y compris linfliger cruellement 4
des non francophones. Qu'on se rappelle les réactions hostiles 4 Anvers
cit 2000, lorsque Michel Perrin, qui occupait 2 I'époque des fonctions au
bureau de CercleS, fit son rapport en frangais.

Pourtant, CercleS cst un licu de rencontre d'enseignants de langues. On
pourrait penser que tout enscignant natif d'une langue en parle au
moins une autre, celle qu'il enseigne. Dans ce cas, puisque les
anglophones sont trés nombreux, une grande partie des
communications devrait concerner d'autres langues que l'anglais, Or,
pas du tout. Il semble que les anglophones ne s'intéressent plus aux
autres langues. CercleS est devenu un club pour langlais langue
étrangére, ot des anglicistes parlent a d'autres anglicistes de problémes
d'anglicistes. L'enseignant d'espagnol en France ou d'allemand en Italie
n'a plus sa place 2 CercleS.

Cependant, d'autres langues sont aussi en plein développement. Clest le
cas de l'espagnol, dont l'apprentissage se développe urbi et orbi. Clest
aussi le cas du francais, surtout dans des régions ofl il était peu implanté
jusqu'ici. Mais que diraient les anglophones si des Espagnols ou des
Frangais monopolisaient les débats dans leurs langues et imposaient
leurs problématiques ct leurs visions des choses ? Car c'est bien aussi
une question de vision du monde. Toute langue présente comme
naturels et universels des présupposés culturels particuliers, et I'anglais,
toute Jngua franca qu'il soit, n'échappe pas 4 la régle.

L'anglais en Hongrie

L'absence de réaction a la présentation M. Peter Medgyes, secréraire
adjoint au ministére de I'éducation en Hongtie, est peut-ére révélatrice
de I'abandon par Cercles du multilinguisme au profit du tout anglais.
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Son intetvention fut prononcée dans un anglais excellent,
délicieuscment teinté de cet humour de bon aloi qui est de rigueur
lorsqu'on s'exprime dans la langue de Bernard Shaw, de P G
Wodehouse et de Mark Twain. ['ai trouvé trés intéressante I'idéc de
consacrer une année supplémentaire d'érude aux langues dans certaines
classes. Je n'ai pas été surpris lorsqulil a précisé que le bénéficiaire
principal de cette mesure est I'anglais. Je I'ai été, en revanche, par sa
satisfaction lofsqu'il nous a annoncé avec une cermaine connivence
(comme si nous devions tous nous en réjouir) que I'anglais était en passe
de surpasser l'allemand, la langue traditionnellement la plus enseignée
en Hongrie, et 1a lingua franca d'Europe centrale. Que les autres langues
doivent se partager 4 peine deux pour cent des éléves ne I'a pas ému plus
que cela. A une question concernant l'apprentissage des langues des
pays voisins de la Hongrie, il fut répondu que les parents ne le
souhaitaient pas. La question du russe, que les Hongrois ont da
apprendre dans un passé récent, n'a méme pas été évoquée. Donc
résumons cela, Le ministére hongrois de l'éducation euvre 2
transformer le pays en un ilot linguistique incapable de communiquer
directement avec ses voisins, i le couper de ses liens traditionnels avec
les germanaphones dont il partagea longtemps la destinée au sein de
l'empire austro-hongrois, et 4 considérer comme marginales les autres
langues européennes,

L'anglais dans le Devon
11 serait bon qu'a l'avenir CercleS ait une politique volontariste pour
tenter de sauver le multilinguisme en son sein, un premier pas pout
tenter de le sauver ailleurs, Pour cela, il faudrait inciter les participants 1
communiquer dans d'autres langues que l'anglais, 2 propos d'autres
sujets que l'anglais, 1l serait bon également que CercleS se préoccupe de
la sauvegarde d'une espéce rarissime, celle de l'anglophone désireux de
faire une conférence dans une autre langue que la sienne. Sinon, i
propose que Cercle$ devienne la Cecaae$, la Confédération européenne
des centres d'apprentissage de l'anglais dans I'enseignement Supéricur.
Mais alors, tant qu's faire, nous pourrions prendre un sigle en angliis
par exemple EcpEhewl. (European club for the promotion of English
in higher education and the world at Large). Ce serait moins joli €t
moins pronongable. Certes. Mais les choses étant désormais claices.
nous pourrions décider par vote que les collogues de CercleS auraien!
tous licu en Grande-Bretagne. Quelle plaisir ineffable ce seral
d'évoquer nos préoccupations d'anglicistes dans le parc d'un hotel du
Devon, devant une bonne théiére de thé 4 la bergamote, des scones Ut
frais, de la confiture de fraises, et de l'excellente 'datted cream’. u
frath@u mb,u-strasbg*
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Passing the Baton to a New Team

CercleS elects its next Executive
Mary Ruane

The Bratislava conference saw the election of a new Executive which will fun the Confederation for a two-year term, up until 2006. ThF three
<enior members - President, Secretary General and Treasuref - are new to the Iixecutive. They bring with them a fresh approach to shaping Ehc
Confederation’s furure and substantial knowledge and experience from their own National Associations. Three members of the outgoing Ex§cut1vc
will continue to serve, thus ensuring a valuable transfer of information and continuity. Outgoing Executive members have also been coopted.
The members of the new Cercle$ Lixecutive Committee are:

+ Carol Tavlor Torsello, Ditector of the Language Centre at the University of Padua (AICLL)

* Johann l;ischcr. Ditcctor of the Language Centre of Tiibingen University (AKS) Tt P

* Nick Byrne, Dircctor of the Language Centre at the London Schaol of Economics & Political Science (AULC)
. r\libeu; Moraviikovd, Director of the Language Centre of Comenius University, Bratista (CASALC)

» Thomas Vogel, Ditector of the Language Centre at the Furopean University Viadrina, Frankfurt (Oder) (AKS)
» Nicole Chenik, Maitre de Conférence at the University of Paris Dauphine (RANNMLES)

President 2004 to 2006

Prof. Carol Taylor Torsello

Prof. Carol Taylor Torsello has held the chair
of English Literature and Linguistics at the
University of Padua since 1997. Since that
vear she has also been Director of the
university language centre. She was President
of AICLU in 2001-2004. Amongst her
research interests are systemic functional
linguistics, linguistic approaches to literature,
English language teaching and testing, and e-
learning, She has coordinated three
important interuniversity projects relevant to
the activities of university language centres,
Prof. Taylor Torsello is the author of eight
books and editor of seven collected works.
She has been an active member of CercleS
for several years; this is her first time as a
member of the Executive.

Secretary General 2004 to 2006
e i i Dr. Johann Fischer
Dr. Johann Fischer has been Director of the
language Centre of Tiibingen University,
Germany since 2001. He is an executive
member of AKS and member of the
UNIcert® committee. His areas of interest
include LSP/LAP, task-oriented languagce
| teaching, language testing and teacher
training. He has been involved in various
' projects funded by the European
Commission and by the Council of Europe
(European Centre for Modern Languages,
Graz). He has carried our teacher training
courses in Austria, Germany, Italy,
Kazakhstan, Poland, Portugal, Russia and
Slovakia. Dr. Fischer has been involved with
CercleS for several years; he is now for the
first ime a member of the Executive.

Rimelinstr, 27, D-72070 Tiibingen, aennanm ik

. IR

~ Contact Details for the New CercleS Secretariat

Y SR P hup-,?fm;&gi?‘mmng'eh;é&fwi&' hitp://www.cercles.org

Tel: +49 (0)7071-29 77408
% Fax: +49 (0)7071-29 5105
E-mail: cercles@uni-tuebingen.de
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Ending on a high note!

A memorable moment at the Bratislava
Conference Dinner with all members of the
outgoing Cercles Executive 'singing from
the same hymn-sheet' as they celebrate
the end of their four-year mandate. From
left to right, Nicole Chenik, Ray Satchell
(who penned the satirical lyrics) Alzbeta
Moraviikova, Thomas Vogel, Mary Ruane
and Maurizio Gotti. After a job well done,
the Executive bows out in a harmonious
finale.
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FINELC: Our Past Is Our Prologue

Raija Elsinen, Pirkko Forsman Svensson & Tuija Nikko

Résumeé

Suite a une collaboration étrvite avec CercleS lors de 1a mise en place d'un
Programme  stratégique national pout Penscignement des lahgues et
Tinternationalisation de I'éducation en Finlande, le Réseau Finnois des Centres
de Langues (FINELC), a été formé en 2003 avant de devenir membet de CereleS
e 2004. Cet article souligne les étapes qui ont mené i 1a formation de FINELC
et décrit les objectifs et réalisations de certe organisation,

Zusammenlussung

Dias Finnisclic Netzwerk von Sprachenzeniren (FINELEC) wurde im Septeinber
2004 Mirglied von CereleS. FINFLC wurde 2003 nach einer Phase enger
Zusammenatbelt mit CereleS bei der Implementierung ciner nationalen Srrategic
fiir den Sprachunrerricht und der Internationalisicrung des Bildungswesens in
Finkind pesrinden. Dieser Artikel skizzierr die Frreignisse, die zur Griindung
fithrien und besehreib die Ziele und bisherigen [eistungen FINFLE,

Introduction

The Finnish language centres (1.Cs) entered a new phase in Sepretber
2004, when the Finnish Nerwork of Language Centres (Network) wis
accepted by the CercleS General Meetifig in Bratislava as a full member
of CercleS. The 17 university LCs that constitute FINELC were
introduced in CercleS Bulletin, Issue No. 18, Summnier 2004, Most of the
centres” mother universities are multidiscipliniary (10), others tepresent
economics (3) or technology (3), while the Defence College is in a
category of its own. The LCs as they stand today, have a well-
established and independent position in the university administration,
similar 1o that of the faculties, The staff, whether they ate teachers,

administrators or other non-teaching experts, usually hold permanent
full-ime posts.

From budget cuts to project funding

In the mid-90s, severe budget cuts made at the Finnish universities and

their language centres resulted in reductions in the numbers of teaching

posts and contact hours. Teaching at the language centres was so
adversely affected by these measures that something had to be done, In

1995, the Ministry of Education decided to review the tasks and

teaching programmes of the language centres and to compate their

work to that of language departments. Professor Lauri Carlson was
appointed to complete this review. In his report, he gave an overview of
the role and activities of the LCs and suggested some improvements.

The most important suggestions were as follows:

- More resources were needed for the development of teaching,
ministry funding should be allocated to joint projects, and regular
meetings should be scheduled by various groups of LC staff

- The use of ICT and teaching technology should be increased in order
to offer an alternarive to face-to-face instruction

~The choice of languages and the profile of teaching programimies
should be based on the needs of professional expertise and the labour
imarket

‘Prompted by Carlson’s report, the ministry published a strategy
Wm!z:ﬂmgmgemdmg and internationalisation of education,
entitled Rising to the Challenge: Language Teathing in the New International
Finland (1997). This document covered all levels of education from
schools to polytechnics and universities. The sdecliwmf ln_m‘g'unggs was
to be expanded: while everyone should learn Finnish, Swedish and
English, additional resources were foreseen for instruction in French,
German, Italian, Russian and Spanish. Instruction in non-Eutopean
languages such as Arabic, Chinese and Japanese was also considered
important. The programme included such items as additional
implementation of ICTs and the development of quality assurance
procedures for programmes in which 2 forcign languape is the language
of instruction; it also recognised the importance of enabling the
universities to strengthen the LCs resources and create modules for
language and culture studies for non-specialist students.

This strategy was implemented with three years of ‘language strategy
funding’ allocated to all university language centres in 1998. 'The extra
resources allocated to an individual L.C were defined by the annual
admission of new students into the mother university, varying from
approx. €33,000 to €167,000 per annum. After the first three years
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FINELC members pictured at the Helsinki School of Economics
in Oclober 2004. More than 100 of them gathered there in order
to learn more about CEF skills levels.

(1998-2000) the ministry extended this funding for dnother three-year

period on the basis of a joint application submitted by the LC directors.

This strategy funding boosted all the L.Cs. With the extra resources they
were able to widen their language programmes: the numbers of classes
in French, Spanish, Italian and in other less frequently taught languages
were increased, and new positions for experts in CALL and for
laniguage tutors/counsellors werc created and filled.

From cooperation to FINELC

The recent years could be characterised as years of intensified
cooperation among the Finnish L.Cs. Our shared problems and the joint
projects obviously called for the LCs to increase their cooperation.
Besides engaging in joint projccts, the LCs have conducted several
innovative teaching experiments and pursued research in teaching and
learning in accordance with the objectives set forth in the strategies of
the language centres. Accordingly, in recent years the LCs have also
qualified as research institutes,

In 1999 the Finnish LCs readopted the policy calling for biannual
conferences, and this tradition continues today. The directors’ mailing
list became an efficient forum for solving acute problems and
distributing information about best practices, The fact that the LC
directors now meet more frequently has made it possible to balance the
previous emphasis on mere practical issues by dealing with more
specialised topics in management and leadership.

In 2001 the LCs created a common network, primasily in order to
implement the national Vittual Language Centre project. The issue of 2
national association and full membership of CercleS had beén on thc
agenda for a couple of years, but it was not until 2003 that the matter
was given real priority. That same year, the Network s regulations were
modified into statutes, and the reshaped Network was to be called
FINELC (from Flnnish NEtwork of Language Centres).

National vs. foreign language requirements

Language and communication skills nceded in academic and
professional fields are by tradition a well-established patt of all fhf
Finnish university degrees. We hope this will continue. The on-going
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Government Decree on I )mzmrrm;‘i:;g Prqﬁn’e:.rg» r Finnish and Swedich Regriired
Jor Civil Service (481/ 2003). It is noteworthy thar the legislators, when
formulating the language requirement in the Degree 481/2003, applied
the CEF skills levels. As far as we know, Finland is the first country to
do this. Consequendy, an excellent command of the mother tongue
(either Finnish or Swedish), which according to the .Ac# 424 /2003 is the
requirement, is the equivalent of CEF levels Cl and C2. A good
command of the second national language of Finland is the equivalent
of CEF levels C1 and B2, and a satisfactory command of the second
official language, which is the minimum requirement, is the equivalent
of CEF level Bl. These descriptons offer good guidelines for LC
teaching and assessing, and they also facilitate comparability.

When it comes to skills in foreign languages, Finnish legislation .docs
not offer the same solid support that it pm\_!idc_s for the na_*rrozsl
languages: neither specific objectves nor critcria arc mention (
Therefore the LCs have joined together in efforts to c‘r.carfe ]a s;tEr;:
common guidelines for teaching and assessing on the basis of the CEE
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ge the students 1o, pursue life long learning
of languages
-The CEF should be implemented as 4 comprehensive  toal;
accordingl}', while the entrance fevels of all courses should be
described in terms of CEF skills levels, some common field-specific
descriptors should be agreed.
Another response to the challenges was the creation of KORL, an on-
going joint project of the Finnish amversity LCs and poltechnics th
is being funded by the Ministry of Education. The first objecrive of this
project is to develop a common framework concerning the <tandards
and criteria for evaluating and assessing Swedish language skills as pant
of university or polytechnic degrees, and the second is 1o devels p the
evaluation skills and practices of teachers of Swedish.

Conclusion

Language and communicaton skills have always been h!::hf';.' esteemed
in Finnish sociery and in our educanonal system. .\ proof of this 1 our
LC nerwork \\'hi;:h, as a marter of fact, dates back to the 1970<, Nowe
we are looking forward to more intensive and transparent mtcrr_:}[:-'m.n]
cooperation under the auspices of CercleS. With our united eftort we
can suceessfully promote LSP reaching, assessment and rescarch. B

Pirkko.Forsman-Svensson a helsinki. i

Colleagues from HULC (Helsinki Universit

y Language Centre)
pictured at the traditional Christmas party,

in December 2003,
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Today, the centre

; offers its own on-line and blended courses, tandem
learning,

web-based testing and self study facilites in 12 foreign
languages in addition to a rich programme of on-line and elassroom
activities for Italian as a second language. Students have access to 165
computers in five multimedia laboratories from 8.30 am to 7.00 pm
Monday to Friday. The centre houscs a multimedia library, where
students and teachers can consult or borrow a wide range of resources,
including audio and video cassettes, DVDs, textbooks, reference works
and journals relating ro language teaching and testing, and electronic
resources, Corpora and concordancing software are also made available
and are used in teaching and in language research. Whenever possible,
the materials are made accessible through the intranet. Sarellite TV is
also available in all the labs for individual or group viewing, The staff
consists of over 50 language assistants, five language-advising
technicians, four computer technicians, one audio/video technician,
rwo administrarors, a general secretary and a teaching secretary, rwo
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multimedia hibrarians, four tutors and g numher of PATE-time student

assistants (37 per year doing 150 hours each). There is s a Direergr
(Carol Taylor Torselloy and a Viee Director (Maria ‘Teresa Musacch,

both of whom are Linguage professors, an Exceutive Bosard, and a
General Assembly on which all the facultics of the UmIversIty arc

represented.

New language laboratory

The newest and most spacious of the language laboratories opened in
the spring of 20014, with an innovative seating arrangement that lends
itself to collaborative activities and active participation despite its 90
student capacity. In June, July and September it was wsed for
administering the DIALANG diagnostic tests in five languages with
over 400 students on the Socrates/ Frasmus exchange programmes, for
the testing of about 600 first-year language degree students, and for 4
day-long seminar on collaborative learning and computer conferencin,
It is fully booked for the autumn and spring semesters for the lab-bascd
components of curricular language courses for various degrees and
those of the centre’s blended-learning language courses, for vanou:
types of language tests, and for some workshops.

The language centre also has four classrooms for from 15 o 30
students, which allows it to cater for the needs of incomin:
Socrates/Erasmus students and to provide language courses for
students from the University of Padua leaving for a pedod of swd:
abroad. It is used for the classroom components of all the centre™
blended-learning courses.

On-line courses

In 2000, the language centre started developing on-line languace
courses, initially for English and I'rench, later for Portuguese, Spanish
and German, and most recently for Italian as a second language. The

Al 2R
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The
University of Padua Language Centr )
a 90-student capacity and an innovatll\re
seating arrangement. It was Dpe_ned n
the spring of 2004 and has been In
constant use ever since.

newest language laboratory at the
e has
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centre has xperi i i
been €xpenmenting with Lorus Learning Space 5 as well as

with the use of its own web sj
: e site, CLAWERB (see Fj i i
system incorporated into it, e o

FirstClass
f}:::t(s(l:;s was introduced at the language centre in 1.998, and since then
puter conferencing software has been increasingly widely
adopted. There are currently over 3,000 users among teachers, students
and technical and administrative staff. FiestClass is adopted for
communication and exchange of information between members of
staff and for language teaching. There are seven languages being taught
with the support of FirstClass: Dutch, English, French, German,
Iralian, Portuguese and Spanish, in about 30 different courses.

Tandem learning
For four years the language centre has offered a system of tandem

learning, Over 2,000 students, including part-time and working students
with reduced opportunities for attendance at lessons, have taken
advantage of this opportunity for learning another language through
face-to-face interaction and collaboration with a native speaker of that
language. The tandem programme lets them improve their oral skills
while learning about a culture other than their own. Srudents sign up
on-line and are encouraged to complete a tandem learning diary which
can be inserted into their European Language Portfolio and C.V,

Testing
Over the last few years the language centre has done a great deal of

work on the development of on-line tests using the QuestionMark
Perception software. The tests produced are being used with srudeF ts
from most of the university’s 13 faculties. In 2004, a B2-level on-linc
test was created for the 600 first-year language degree students,
al pen-and-paper test. The centre’s work on

adapration of the software to the specific needs
urity and data

replacing the tradition
testing has involved the oftware
of the university, regarding authoring, admlrus'trmllon, sec .
analysis, The language centrc is also the coordinating site of l‘ht?.lta 12:]1
certification system for Bl and B2 level competence in Finglish an

Italian, CERCLU (hutp:// wwwaiclu.it/cerclu/).

Projects ‘ I
Th l centre is involved in a aumber of national and international
e

CERCLU testing project and the piloting of the

i the e
projects such as sce pages 4 & 5 in this issue).

CercleS version of the ELP (

Al CercleS membership . .
Pa;?.:t‘? :ﬁguage Centre is an active member u.f ?!f:l-l-l (j":}}
participants with papers at the last AICLU conference 1::; ms:)‘an ;

CercleS (14 participants with papets at the Ias:‘Cerdc.h Ctiljl.{.rl:’lltjc n
Bratislava), gaining much from its contact with :hrsc aawmtmn:s.
Centre staff have also given papers at Eurocall, Worldcall and other
important conferences, reporting back to colleagues on what they have

learnt there.
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Fig. 1: http://claweb.cla.unipd.it

CLAWEB
CLAVWERB, the centre’s language teaching web site, is an important too]
in blended courses and for self-study, providing interactive and
multimedia materials for the study of 11 languages. At present
CLAWEB has more than 12,000 pages, all created in-house, which have
received 4,500,000 visits since 1999,

Serninars and publications

Every two years since it was founded, the University of Padua Languaze

Centre has held a two or three-day seminar in which its stafi have given

presentations on the innovative projects thev have been involved .

The Proceedings of these seminars are published in 2 special series (I/
C.L.A. per le fingue straniere: Esperienze ¢ progpettive, Padua: Cleup), which is
also open to monographs by the cenwe’s personnel (see Katherine
Ackerley, Using Computer-Mediated Communication for Antonomons and

Collaborative Langnage Learning, 2003).

Reorganisation
From a small albeit very dynamic centre that could solve its problems

around a table at weekly staff meetings, the language centre has grown
into a relatively large and complex ennty, resulung in the recent
reorganisation into operative units with layers of coordination. The
Director and Vice-Director rely on an overall Coordinator to mediate
between them and the operative units. One unirt includes the whole area
of administration, management and technieal support. The second
operative unit corresponds to the media hibrary. The most complex area
is the one devoted to language teaching, learning and tesung, now
divided into three operative units, one for the CLAS language courses
and its teaching web site, another for language testing and the third for
support for the curricular language courses, including portfolio
experimentation, tandem learning, language svllabus design, guided self-
access paths, o Mlaboration and technical support tor teaching, support
to teachers and students for research requiring technology, Each of
thes¢ three units has 4 coordinator, and all three rely on a general
coordinator for the whole language teaching area, who refers the needs
of the three units w the overall Coordinator. This is the new structure
with which the Language Centre of the University of Padua now plans
to move ahead. B

c:irnl.tay!on‘ﬁ unipd.it
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Mpere Language Centre

Zumammenfassung

s Sprachenzentrum der Universici Tampere wurde 1975 pegrunder um i
Sprach- und Kommunikatonshediefnisse der Universitar s thecken, _\,_.h:
iahrlich 18000 Unterrichisstunden in den versehicdensien Sprachen l\uml.m.,::.
das Zentrum zudem das sraatliche Virruelle Sprachenzeateumpreojeks Finly.y,
Ferner beteiligt es sich an der Arheir zahlreicher internatiomaler ¢ """‘"“ﬂ'!-m-é
und bictet zusitzlich kommerzielle Dienstleistungen an.

Introduction
For ,
almost thirty years

W Universine -
Ruage Centre has nversity of Tampere

; Provided UXpert services in
i ‘)Lft ﬂa‘-"‘duﬂ.imn‘l}immtinn for the students and
ni\-cnin-w versity and for external dlients, The
mu]:ifaqcu]‘. . of Talnpcrc is among the largest
oregy sm;)e l-lnnmmt::. in Finland, with six facultics
The Nt population of approximately 15,000,
hf?hﬂlagc centre, which was founded in 1975,
states its purpose as ‘o help students and other
members of the university community to develop
UNJ VERSITY flcjrllngmstx; Cul?‘ur'a] and communicative skills in
OF TAMPERE ccpln.g u::th their educational and professional
S asicdcr & t.'leeds.‘ This reflects the belief that language and
il on s, Including mastery of the mother tongue, proficiency
Iz-f'lguages and an understanding of other cultures, ate an integral

Part of university degrees and academic education,

Th"e U‘?i"fﬁif)' of Tampere Language Centre is located at the heart of the
university campus in the Main Building, in premises which have been
tt?cenﬂg' renovated in the light, modern style characteristic of Scandinavia, to
give a lively impression. Personnel currently number 84, over 70 of whom
are teachers, with approximately half of these being native speakers of the
languages they teach. Our centre is a truly multilingual and multicultural
working environment, with teaching facilities including state-of-art AV and
IT equipment; two new langnage srudio-cum-multimedia classrooms, and a
modern self-access centre.

Languages and levels
Contact teaching for undergraduates amounts to approximately 18,000
hours per year, in about 600 groups. Degree programmes in Finland include
a compulsory language proficiency component, namely both the official
domestic languages and at least one other language. The languages mught
most at the University of Tampere Language Centre are Finnish, Swu?lsh
and English, while other languages offered are Germa.n, Frcnc%], Spanish,
Ttalian, Russian, Chinese, Japancse, Arabic and Ladn. Dcpendlr.!g on the
language, tuition is given from level Al right up to C2 according to the
Common European Framework of Reference for Lsnguage (CEPF). In the
rriculum all languages are described in these terms, nwkmg, course levels
fumspamm and universally comprehensible, for example in job recruitment

and farther afield. The language centre also offers teaching up ;o‘ minor
subject level in intercultural communication studies (30 ECTS credits) and

Finnish for foreigners (30 ECTS credits).

_based teaching material exists in textbook form, thus the
te much of their teaching materials themselves.
thete are courses integrating contact teaching,
y and one-on-one of group tutoring, while net-

dent stud . ‘
CP'?;‘JSO used. The centre also uses team teaching, cooperative

and leamning diasies.

Relatively little LSP
teachers at the centfe crea
Modes of instruction Vary;
supcl'\r'iscd ind
based opﬂoﬂs arc
learning, Ponfolios,
Projects and cooperal’o” Language Centre serves as coordinator of the
e Project, which started up in 2001 on

4 anguage Cen . !
national Virtual I f Education. This entails pedagogical

Ministry ©

Scansionato con CamScanner

——
conperation with 17 universities, and includes the production of Mater
for virtual language teaching,

International cooperation is fourishing indeed, with 14 active ERASMI
exchange agreements and regular training comperation with the Universr, of
Cincinnati. The language centre is actively involved in the Furopean
Association for International Fducation (FATE) and is the buse of the
CercleS Finnish member association, the Finnish Network of 1anga,
Centres (FINELC) (17 universities), The centre is, moreover, working (o
two Buropean EU-funded projects.

Commercial services offered to internal and external clients include fpen
university teaching, continuing education for teachers, and languape and
culture training for companies and other clients. A busy translagon <crice
offers translation and language checking in more than 10 languages 1 by
university and external clients.

Looking to the future

Current and future challenges are many and vaged. The Bologna Process
stresses the need for intensified integration of language teachins with
subject matter. Support for the internationalisation of the unmersm,
maintaining high quality services, developing teaching content and metheds,
increasing personnel expertise, and promoting both nannnal and
international cooperation all have a part to play on our funus asenda
Another important issue is the advancement of plurilincualism and
muliilingualism. As a small language area, Finland may not relv on 2 narmow
language base: in addition to encouraging widespread proficiency in Engich,
care must be taken to ensure the training of competent users of other
languages. B

ulla-krisdina.uonu @ uad
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The University of Tampere Langu
Kristiina Tuomi (pictured above) i
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Thrc university _is an independent, non-denominational institution, wit!
Strong intcrnational links. Located in Madrid, the university is l:ms.ed u::
wo Eampuscs, the Dehesa Campus, which is located in an area known
;uj Cintdad Universitaria, in the Debesa de la [“illa park, and the Berzosa
Campus, located in Hojo de Manganares, a tesidential arca just outside
Madrid.

Our students

The university is committed to achieving and maintaining the highest
standards in its teaching and in academic research within all of its areas
of specialisation. With a total of 2,975 students registered for the
academic year 2003/4 (260 of whom were postgraduates), the
university provides a student-centred teaching environment in which
students flourish both academically and in terms of their personal
development. Places at the university are limited and students are
<clected on the basis of a comprehensive admissions procedure.

Fostering national and international links
The university attracts a large number of overseas smdcnts. cach year
(800 overscas students were regisrered with the university during the lfast
academic vear) and actively cooperates on exchange Prugrst.mmcs with
numerous foreign universities including instirutions in Eulropc
of Limerick, Eachhochschule Miinster, Universitil Duisburs,
Winer Newstadt, Fachhochschule Deggendorf, Copenhagen
A (Lock Haven Unjvcrsiry,b Pcr{ns_yfvar}m;
Kalamazoo College, Michigan; San Diego Stan? Unlverlsn:y,j{‘_:ﬂl;?ga;;
Canadi (Carlecon iversit, Otaws) and Mesico Cusut Bt
Fistudios Superiores de Afa::rerlr{‘z',a;‘fn:?nii ;\;(:dgm ,Languages e

h as a foreign language Of any other

(Un.ivcrsity
Fachbochschnle
Business Schoal), the US

students are welcome t© tak(

programmes cither in Spanis

language programmc.

1 her of companies,
‘versity also fosters links with a large num pwnjw

e diooes ffer students the opporturin

" . an o ;
both national and mternatloﬂfl* anddcuring their course of study, with
; nce
~qui fessional experne
to acquire pro

isations. These include TBM Esparia, Tefclvﬁmfml, ::edd;r:ﬁ,
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:I:he university language centre

I'he Maodern Languages Centre in mversidad Amtonin de Nebra 5
founded in 1995, the same vear in which the insuturion reccrved official
status. It was conceived as a centre 1o provide language teaching o
students of all facultics and departments within the unversity. All
students at the university, irrespective of their course of study, ar
required to learn Fnglish,

fzﬂf,efhcﬂr' prograniies

Over the years, the language centre has developed a range of courses
specifically tailored to the different academic and professional needs of
students. English language programmes have been designed and
implemented for students in the areas of business, cinema and
television, marketing, technology, computer science, advernsing,
journalism, tourism and law. Foreign language modules with an
extensive cultural component are offered in French and German. The
centre is also responsible for the teaching of Spanish as a foreign
language, an area which is growing each year.

Resourees

The centre has established a self-access muldmedia centre offering
students of all facultics access to resources for self-study. Resources and
materials are available in a wide range of media, including printed
materials (newspapers, magazines and books) and audio-visual
tesources, including a videotheque. The centre, furthermore, operates 2
television studio offeting students the use of cameras as 2 language

learning tool.

Tnternational involvenent
Language centre teachers are also active in many nernadonal fora

(ACLES, ELIA, AELFE, TESOL, Jornadas de Lenguas par: Fines
Especificos) and contribute regularly to international conferences and
ceminars. Teaching staff benefit grearly from participaon in the

Frasmus Teaching Exchange Programme.

Pictured here is the
attractive La Berzosa
 Campus, just outside
Madrid, where the
university language

? centre is situated.
Language classes are
also held on the other
campus of the
university, the Dehesa
Campus.
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language teacher facilitated and supported the students’ project work.

Usi'i‘fg ADOCENS, an interactive language web site designed to
facilitate teacher collaboration, the German Department within the

languiage centre worked on g rescarch
projeet topether with teaching staff of
VN (U niversidad ¢ onplutense oy Madvid,
The centres Trench Department hag
recently  engaged  in the fp 8
development of skills in multicultural
situations, This work has been the subject
of publication and has formed the basis of
contributions 1y a number of seminars
and conferences,

work  on

Looking to the future Applied language.,
The language centre, with the university as students a the end. .
a whole, has just undergone a quality term dinner yip, ¢
review by the National Ageney for Quality teachers,

Eivaluation (Aeencie Nucional de | stalwerciin de l Calidud y Aot i ™
very positive report of the assessing committee in general, and o,
specific endorsement of efforts in the areas of inrer
cooperation and the fostering of multicultural unders; inding.
particular, have provided much impetus for the further develipg
these arcas of university and language centre activity, W

Fiegr

i

mgeen

Minutes of CercleS General Meeting

Univerzita Komenského (Comenius University), Bratislava

10 September 2004

The President opened the meeting at 4.15 pm and asked for approval
of the Agenda. This was given unanimously.

ot

Apologies

None was recorded.

2. Minutes of the previous meeting ‘ ‘
The minutes of the General Meeting on 20 September 2002 in Paris

were approved.

3. There were no Matters Arising.

sident's Report : _
4. f_;e President, Maurizio Gotd, reviewed the achievements of
{ = »

i of his mandate, His report focussed
CercleS dunr;g t}j}:s ZZZO;i;Z;Tmem of the Secretariat, conferences,
- mer(r;‘bﬁl;s al_,}:d spe::i:ﬂ projects. He began by welcoming the
ProcEc;‘ (l:ﬂi. lication for membership commenting that expaqsio?
,FIN 1 1eS 555 the result of increased interest in the Cunfr:'dr:ram'm S
o Ccrc : ially in northern and central Europe. Referring to the
T C}?pcs‘?.-crimrjat, he said that business had been conducted
worl:: Uilt - d services (including the production of the bulletin)
. aged very well. He thanked the Secretary General,
O s s st e LD i W ke i, Ths
S Ruaf'“?‘ finances were generally healthy although it had not
Confederafﬂbt;: to reach targets for sponsorship. He thanked the
el vy Nicole Chenik, and Deputy Treasurer, AlZbeta
T[reas U;;V 4, for all their work in monitoring financial martters,
Morav!

i 51 i ar[icu'ar tributl’:
On beha f of the membcrshlp, the President pa:d‘ P :
\IZ};‘IC][‘A ]\‘IOIaL‘C“I'kO\’a( ﬂ.ﬂd her CO"EﬂgUBS in C*‘ \bi II‘C at]d
t(J A‘ o
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Comenius University for organising the Bratislava conference wt
had proved to be an outstanding success. He said he felr confiden
that the tradition of successful CercleS conferences would contnue
into the future, stating that the next conference would he held in
Frankfurt (QOder) in 2006. He thanked Thomas Vogel and AKS for
their offer to host it. He also expressed the Confederation’ thasks
to Ray Satchell and Nicole Chenik for their very fine work i _cd!r‘..":
the Paris Conference Proceedings which would shortly be diseribured

rhor

The President went on to refer to key CercleS projects. ['u.r...u..
progress had been made on the CercleS ELE '.l.!'h{ :b\- L';L':nnu‘.Li
version had been distributed to National Associations in dccml?.l.l.
format. There were plans for follow-up activities to ensure L‘“‘r
dissemination and use of the ELP in European higher cduur:tu_ .
Another key CercleS initiative concerned the dcufnpmcn; :“ .
common scheme of international certificadon -.m_al work n!?l! -lm ;-,1
in train, A recent development was Cercle' !11\-'1\1'3'[”"
European projects which provided many ‘lu-nctu;. |“L}~.n.!‘t~"l
Lingu@net were two successful examples. (..m'clch_ mlan ;h-.- ouik
requested to participate in a number of :‘}thcr projects

and the feasibility of this was being considered.

‘"";m:!'_

. W anked the
At the end of his report, the President |huT A
. . & i nl.
Exccutive for their cooperation and m"““.’“":. yr the furare:
s Fowe A (¥
expressing pood wishes to the new Executive

(Ime’\l I

-

v Gopretd?
Secretary's Report - Cercles 2000-4 pectety
Under the heading ‘Five eventful years in L it changes ™
General Mary Ruane reviewed the "]N:L'IUPII:;,: ‘(,nnfﬂi._-m!im‘ X
she had seen during her period of office In

gave her views on future challenges.



Fetariat, g

S8 n 0 1 » in

iftin I the tyy, p ';ipm,; " VETE broughy g,
8 Pattern of | VIOUs years h

d evenes S however e

Pressures iy cvents ha | er, the

Lo 10 greae

future, Mary Ruane outlined whgq she say

; : were
it Nagerig) challenges facing Cercles, lts key strengghs

€ Support of 4 roa Membership bage with shared
concerns ang Interests .

» A growing record of achievement, ang a

; Structure which combined
OPportunities for both central ang i

-making,
set against increasing

challenges which included coping with growing volumes of work,
' in projects and publications),
ncreasingly fast-moving pace of

ts in language learning, Overcoming these obstacles

nt demands but ultimately

would prese ' great benefits,

Mary Ruane ended by thanking the President, Executive and
Coordinating Committees, membership and her colleagues in UCD
for all their support, She wished the incoming Executive well for the
future, promising full support to the new Secretariat in Tiibingen,

6. Treasurer's Report

The Deputy Treasurer reported on the financial stand.jng of CercleS
during the period 1 Jan 2002 - 31 Dec 2004, Thfz m;fa body Zf;f::
ised income and expenditure for this perio '
“P_‘:;::E:i‘: :::cp]i::ﬁons. The report also included a synozpos;]: of
l.Cf:::-:les project finances for the period 1 Jan 2002 - 31 Dec 2004

2 . 2 : :
me‘:lalfs tratthej‘]:::ijdm_}]m 2002 - Dec 2002 (see Table 1: Financial
Accounts for

St’-tc“lc“t ;all-DCC 2m2] Showed a ClOSlllg dc(I.Clt 0{ €5,826-85. This
l ﬁ . . . . . .
eficit was the I‘CSl.l]t Of Slgﬂlllcal'lt Cand“me incur er n dlc course

of the year.

- 2
Table 1: Financial Statement Jan-Dec 200.

Euro
Euro ard

Income _ 9.62 Balance forward tor  17,000.00
Membership 2 7348 Salary of administe 257.00
F'ubﬁca_am:msEmt 976.15 Phone o 643»:‘1'

AEthanm 000 SN e S
Sponsorship 00 Printing (Buletn 1 aa1s 84209
Grants g'm Production (Bulet ; 2,115.00
Paris (Conference) 7:21 Printing (Proceedings ) 1,169.77
Bank Interest o Production (Pro ners)  1,094.00
Production (Posters & 15847

Postage 1,643
Travel tocopying 40000
Printing & ph 1.073'3

rvices :
g:nk Charges 30,903.31

2507646 Toel 0685
Totals ’

" Cpiisy
Nereg, POIt accouny

I iture i
Penditure iy, o 102 wag Primarily attributey

.ull-urnc aclministrafnr. Th

Scrvice g were high © VR also ag;

2“‘." and 2ml2. Th % : (;Ul’puﬂlt(lhmcrnﬂ Service
Procecdings  A0d production COSIS 0 he
expenditure 15) had gy, on

'I'NL' 1][;“')- €

08ty of the
nisteat e ]

Tavel cop

(hifgr\ fesr

COnference

€Osts for 2(”2' 'ﬂ|>u'r;:l Iy

The financia| Statement for 2002 hag be
Cox dinating (:,

! N appre wed
mmitte PP

: ; , by the
¢ iIn Trieste in June 2003, '
Financial Statement 2003

The figures for the peri

Statc}mcm }anJ_Jcc us of €2,708.33 It had been
Possible to achieve ghis surplus as a resule of

: offsetting decreased costs
Against stable income,

2003) reflected 5 surpl

Table 2: Financial Statement Jan-Dec 2003

Membership 2455830 Balance forward

5.826.85
Publications 14759  Salary of administrator  11,500.00
Advertisement 380.00 Extra payment administrator 156 a5
Sponsorship 0.00 Phone 350.00
Grants 0.00 Stationery 760.34
Paris (Conferance) 0.00  Printing Butesn 1) 2311.00
Bank Interest 93.82  Production @utetn 1) 400.00
Printing (Procsedings) 0.00
Production (Proceedings) 0.00
Production (Posters & fyers) 0.00
Travel 0.00
Printing & photocopying ~ 470.00
Services 536.02
Bank Charges -'*g
Totals 2517971 Totals it

Grand Total for 2003: +Euro 2,708.33

largely from membership fees recei
had been generated largely g il
:'m:um; I:ationa! Associations and 11 Associate Members.
ro

bership fees of €3,930 were ourstanding at the end of 2003,
members .

i as a result of careful cost
o ind tzii:)ied}::tiiu::lt!n;::nting COsts, :\dmitl'nistmmr q‘\h“
rout of €LX d been incurred for a six month period _nnly (From
e b s a charge of €3000 for administrative support
i Th‘:]" WS:'CaStc‘r'\'icc charges had dcl:n'-.l‘scd due to the :;‘:E:
SCW;C::? f;:;':c{ 'ic-r\'icc.pm\'idcr costs. One bulletin was produc
in the in §

2003 and there had been no proceedings.

2004
ent January-June . . 2004 only
Flistiotst i::e““lrc al!milablc for the period Jan 2004 - Jun only
Exact acco

ey reflected a
Table 3: Financial Statement Jan-Jun 2004). They re
(see Table 3
surplus of €2,306.01.

fiture were broadly in line with the first half‘ of‘ 2003,
Bomcli S ARt for 2003 (€3,500) contributed to a?ch.levmg the
Membership fee arrc'..lrs :t mca;urcs continued to be appht-c‘!,.ho‘\\.revcr
surplus. C“.s ' nwﬂ&::; grown as a result of increased acuwt}' in the
admi.nisl.:rﬂtl;:: Ifl:;::‘;- the production of one issue of the bulletin.
Secretariat,
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ement Jan-Jun 2004
'é\amme i Euro Expendity __Euro_
lance forwarg - .
' 2,708.33 istratj

gfb??fsmp Rrydoys. :ﬁmmi:stmlwe support 7,945.00
s rt?;!:ns 25,69 Stationery :gg'gg
Sponsorsmpm 0.00  Printing (syierm 7, 1,966.00
g ggg quucﬂm (Bulietin 17) 600.00
g? rils (Conterence) 0:00 m::cguon :Pmoam@mm ) 000
ank Interest 34.04 Production (Posters & fiyers) ggg

' Postage 100.00

Travel 0.00

Printing & Photocopying 360.00

Services 0.00

Bank Charges 225

" Hand over costs 0.00

Income and expenditure were expected to be on target resulting in a

Projected surplus of €2,328.85 by the end of 2004. The CercleS
deposit account had been closed in August 2004,

Expenditure was expected to remain high in the latter half of the year.
In addition to the bulletin produced early in 2004, two further issues
wete in preparation. This meant additional production and printing
costs. There would also be extra costs associated with the hand over to
the new secretariat. The final out-turas for 2004 would be submitted for
initial approval by the Coordinating Committee.

Finally, the Deputy Treasurer presented short financial teports for two
projects (LATE and Lingu@net) coordinated by CercleS during the
period 2002 - 2004. The LATE project financial report had -b:‘:en
prepared by the Secretariat in conjunction with Cor Koster (project
coordinator). As the project had successfully concluded in 2004, the
report provided a summary of its threc-year term. A final payment was
expected in 2005 and would be transferred to the new Secretariat, 'I'he
Lingu@net project was in the first year of its three-year term, 2004-.7,
so the report covered the period of 1 Jan XKM - 31 Dec 2004, Funds
aﬂoéated. to CercleS for this project covered direct costs of travel and

administration only.

Following discussion, all financial reports presented were approved.

7 ﬁecgoiggzn??c;:fr:ﬁ on the outcome of the CercleS elections
€ e

which had taken place the previous d;zy :-t “ﬁ h?m
Comitior S Mkﬁd - mtimde to Prof Bernd Voss

ion and expressed particular gra ot Y.
e flcﬁ;’ 2,ctcd as Returning Officer. The results of the w
who ha :

then announced.

i lection of the
nd Standing Orders, the ¢
the'?';;;:):'es;orscﬂo, was ratified by the General

As required by
nked Confederation members for

i Carol
i’;:::f;?t"fhc new President tha

their confidence and suppott.
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_Office Candidate e TR s
President Carol Taylor Tmm
Secretary General Johann Figcher (Tubingen) Al Ay
Treasurer Nick Byrne (London) AUKS
Vice-President Al7beta Moraviikova (Bratistava) CAEC
Deputy Sec Gen 8 Vogel (Frankiun (Odery) AKSALC
Deputy Treasurar Nicole Chenik (Paris Dauphine) MNACLES

B. Annual subseriptions

A proposal to raise the annual subscription fee hag been ¢
by the ¢ wotdinating Committee. As the subscription fee
been raised for four years, the Committee believed thay it
appropriate step. They recommended an overall ineregse |
ie. for National Associations from 90 to 100 Euro, and .,
50 Euro. Associate Members currently paying 120 fyy, W
no change but those paying 45 would sce an increase
This proposal was approved by the Meeting,

Micdere
had oy
Was an
of e,
m 45y,
il sep
ta 50) Fup,

9. Applications for membership

The Coordinating Committee had considered the final descurhents
(including the draft Statutes) relating to the FINEL.C. apphication for
full membership of CercleS, The Committee had approved the
FINELC application and was now submitting it 1o the General
Meeting for their endorsement, The Proposal was warmly approved
and FINELC was welcomed into the Confederation, ¢ n behalf of
the new National Association, Pirkko Fotsman-Svensson thanked
the Meeting and CercleS members for all their support.

10. Time and place for the next General Meeting

The President of AKS, Thomas Vogel, had submitted 2 proposal 1o
host the 9th CercleS conference at the European University
Viadrina in Frankfurt (Oder) in 2006. The proposal had received ful
backing from the Coordinating Committee and, following a short
presentation by the AKS President, was fully approved. The next
General Meeting would take place in Frankfust (Oder) during the
9th conference.

A proposal from ACLES to hold the 2008 conference at the
University of Madrid was received from the floor. This was w:gsh
welcomed and it was agreed there would be further discussions with
the Spanish colleagues. Other proposals to host the 2008 or
subsequent conferences were invited.

11. AOB -
A delegate proposed that CereleS should promote its activines mﬂ!f
widely in order to enhance links with organisations and in sn‘tunlﬁ
in Europe, Existing dissemination channels (mnicrc‘“;r
proceedings, bulletins and web) have worked “:cll but m‘ni ;md
extended. A supgestion was made that information nbn.ut ) Jmml
Association meetings and regional events sh)u{d.bc dlss:-c:rlw .
through the CercleS network. The proposed CEF mntcm[‘ p
Helsinki was mentioned as an example of one such e"k-r.uim
suggestions would be given to the new Exccutive for consic

= ote of
At the end of the mecting, Johann Fischer f_’wpu"fc_(: i:o‘, theit
thanks to all members of the outgoing Executhy
achievements and commitment over the years.

The meeting was drawn to a close at 5.45 pm. a
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Book Review

Multilingual Approaches in University Education:

Le_e_uwen & R. Wilkinson (eds)
William Bromwich
University of Modena and Reggio Emilia, Italy

Challenges and Practices, by C. van

zri trtidll:zz urfo‘filz;zdbunqk,‘bmh at Maastricht Uni\-cr-._qi‘ty Language

» pr a useful and timely survey of multilingual higher
education, with cases from Denmark, Finland, Hungary, Lz[-u:
Netherlands, Norway, Sweden and Switzerland, Multilli,n al
programmes are found mainly in the smaller European cuuntricqgl:n
LF:cre are no reports for Germany, the UK, Italy, France and Spain, .'Il"l‘u:
aim of mul.tilingua! education, as pointed out in the Preface bv.Aric
Nu?uwcnhulizeﬂ Kruseman (Maastricht), is not to create a university in
v.thxf:h the two languages (Dutch and English in this case) form two
distinct educational programmes, as if they were scparate entities, but
to offer a fully bilingual programme. The editors then present a
stimulating discussion of some of the issues arising from the
organisation of foreign-medium-language education in the various
national contexts, in response to the needs of both EU and non-EU
students.

Chatles van Lecuwen traces the otigins of university language centres
to the colleginm trilingue founded by Erasmus in Louvain in 1519, where
teaching took place In De Dy Tonghen, and argues that European
students should acquire proficiency in three languages cven today.
However, even in countries such as the Netherlands, Belgium and
Switzerland, language teaching in secondary schools appears to be in
decline, and many students become aware of their language needs only
at a later stage. Hence the importance of the Common Eutopean
Framework of the Council of Europe.

In his report on the hilingual French and German programmes at
Freiburg, Switzerland, N ichael Langner points out that they are part of
a long tradition, but quality assurance and due recognition in the
European Credit Transfer System are needed. The report by Glenn Ole
Hellekjaer (Oslo) and Marit Richardsen Westergaard (Tromso) presents
the fesults of a questionnaife survey of undetgraduate and
postgraduate English-language programmcs in Norway, Sweden,
Denmatk and Finland. Then Hellekjaer and Wilkinson examine trends
in content learning in English, and mention the risk of certain
Janguages losing academic and professional domains. They a.Iso discuss
the relation berween language and context knowledge, shnwmg. zhar. d?e
hardest tasks are those in which both conceptual and linguistic
contents are unfamiliar. They identify the Faculties where content and

als are more closely intertwined (Psychology, Arts and

(l?un}gt::f agg Economics and Business Administration), adding thxf in
some cases students are dissatisfied with the Jecturers” language skills,
The introduction of the Bachelors-Masters structure following the
increased competition between

universities at the Masters level, where writing skills in the target
language are problematic,

The Finnish case is examined by Tuula Lehtonen, Pearl Lannfors and
Anu Virkkunen-Fullenwider, who report a sharp increase in courses
offered in English, The authors used course evaluation guestionnaires
and found that Finnish lecturers tended to be more critical in the
assessment of their language ability than other non-native teachers.
Classroom management skills were sometimes inadequate, and
students showed a particular talent for picking up the terms their
teachets mispronounced.

In her report on Delft University of Technology, Renate Klaassen
considers the contextual variables required for English-medium degree
programmes to be successful, highlighting the aims of the Bologna
Declaration: mobility, employability, and competitiveness in higher
education. She points out the higher casts involved, and the fact that

mere exposure to English-language content does not necessarily
improve the students’ English language proficiency. One interesting
issue she raises is the impact of extensive student recruitment from
Asia due to cultural differences in learning and teaching styles.

Zsuzsa Kurtin (University of Veszprém, Hungary) presents a plan for
academic staff training for the purposes of English-medium tcaching,
underlining the importance of identifying discourse practices in the

various disciplines.

Finally, Robert Wilkinson (Maastricht) examines the gradual acquisition
of writing skills by psychology students, with collaboration berween
domain specialists and English-writing specialists being seen as the
most effective approach.

Overall this sucvey raises a number of issues that universities will only
be able to deal with by paying close attention to staff and student needs

in a system of higher education undergoing fundamental change. B

bromwich.william@ unimo.it

Van Leeuwen, C. & Wilkinson, R. (eds) (2003) Multilingual Approaches in
University Education: Challenges and Practices. Nijmegen: Uitgeverij Valkhof
Pers & Maastricht: Talencentrum Universiteit Maastricht. pp. 1-189.

Editor’s note:
This book may be ordéred from talencentrum(@languages.unimaas.nl

Bologna Declaration is generating

! _ cail'-fbr Papers
" cercleS Seminar: ‘CEF in European Universities
Umer;sty of Helsinki, Finland, 31 Aug - 1 Sep 2005
. ‘mins) are invited for the above seminar focussing|
mm.“wm_ s of the CEF (Common European Framework)
in European universities with special emphasis on problem
: areas suchas LSP.

is invited for the Bi- and Multilingual Universities

Papam are al
Conference, 1-3 Sep 2005, which is linked with the CEF Seminar,

. For information on both events please see!
www.helsinki.fi/palmenia/congress/bilingual2005
or e-mall; EjaAdersGhelsinkl.f . -

Scansionato con CamScanner

CercleS ELP Translation Workshop

Via 8 Febbraio, 2 - Aula Nievo
University of Padua, Italy
24 Jun 2005, 9.30 am - 6.00 pm

This workshop is for all those who
are or intend to
Imlved in translating the CercleS ELP and for ﬂ'lO::
users of the ELP who are interested in questions
regarding its translation,

Fbr information on the wo
rkshop please e-mail:
Carol Taylor <carol.tay|or®unipd.it: jron:

o Christopher Taylor <ctaylor@units.it>
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CercleS National Associations

ACLES (Spain)

Paul Miller

Instituto de Idiomas de 1a Universidad de Navarra
Tel: +34 948 42 5651

E-mail: pmiller@unav.es

Web: hitp:/ /si.uab.es/suab244w/acles/acles htmi

AICLU (ltaly)

Maurizio Gouti

Universita di Bergamo

Tel: +39 035 2052 701

Fax: +39 035 2052 789

E-mail: maurizio.gotti@unibg.it
Web: http: / /www.aich.it

AKS (Germany)

Thomas Vogel

Europa-Universitit Viadrina

Tel: +49 (0)335 5534-3711/3710

Fax: +49 (0)335 5534-3719

E-mail: vogel@euv-frankfurt-o.de

Web: hup:/ /www.ruhr-uni-bochum.de/aks/

AULC (UK and Ireland)

Pam Mclntyre

Queen’s University, Belfast
Tel: +44 (0)28 9097 3418

Fax: +44 (0)28 9031 2005
E-mail: p.mcintyre(@qub.ac.uk
Web: hitp:/ /www.aulc.org/

CASALC (Czech and Slovak Republics)
Maria Sikolova

Univerzita obrany, Brno

Tel: +420 973 44 36 97

Fax: +420 973 44 33 52

E-mail: Maria.Si

Web: hitp:/ /casaje.ff.cuni.cz/

FHS-ELHE (Switzetland)

Anton Lachner

Universitit Bern

Tel: +41 3163183 85

Fax:+41 31 631 36 03

Web: hrtp:/ /www.aal.unibe.ch/vals/index.html

FINELC (Finland)

Ulla-Kristiina Tuomi

Tampeteen yliopiston kielikeskus

Tel: +358 3 215 6463

Fax: +358 3 215 6464

E-mail: ulla-kristiina.tuomi@uta.fi

Web: http:/ /www.nta.fi/laitokset/kielikeskus/

NUT (Dutch-speaking Belgium and the
Netherlands)

Guust Meijers

Talencentrum KUB

Tel: +31 (0)13 466 2569/2508

Fax: +31 (0)13 466 3110

E-mail: Guust.Meijers@kub.nl

Web: htep:/ /www.taalnet.rug.ac.be/nut

Forthcomin
events

11-12 May 2005: FINELC Conference, New Degrees and |anguage & Communication

Courses’, University of Joensuu, Finland, :
Web: http:/ /awwje sensun.fi/kiclikeskus/kielikeskuspaivat

Fomail: Raija.Elsinerfergocnsuu.fi

Sehim

26-28 May 2005: 4th AICLU Conference, “Speripentagine, vicereer v clirketteca nei Centri Lingaistici

wnitersitati italiant, Centro Linguistico dé Ateien Federico I1, Naplus, Italy

i3 x T linpruistico.uning.it
E-mail: centrolinguisticoatenco@unina.it Webr https/ /wawweenirOinEUISTCo

30 Mav 2005: CASALC Seminar, ‘Item Development for University Entranee Tests”, Universiry

of Defence, Brno, Czech Republic. E-mail: mariasikolovat@unob.ez

2-4 June 2005: APPLIUT Conference, ‘Mdnmire ef mennrisilvis: duns Lapprentissage des langses,
Uni\-'ctsity of Sud-Toulon Vr 4 La Gatde, France, Webs: http:/ /iut.univ-tin.fr/apliut/indexhtm

* 24 Junie 2005: CercleS ELP Translation Workshop, Universiry oof Padua, ltaly.
E-mail: carol.taylor@unipd.it OR ctaylor@units.it

4-8 July 2005: RANACLES Multimedia Seminar, ‘Séminaire déchanze de compétences multimédid,
Grenoble, France. E-mail: Josiane.Hay@ujf-grenoble.fr

5-10 August 2005: IALLT & LET Conference, FLEAT 5 (Foreign Language Educaton and
Technology) - Uniting the World’, Brigham Young University, Provo, Utah, USA.
Web: http://ce byuw.edu/cw/fleat5/

24-27 August 2005: EUROCALL 2005, ‘Fostering Autonomy’, Jagiellonian Universiry, Krakow;
Poland. Web: http:/ /www.eurocall-languages.org.pl

* 31 August - 1 September 2005: CetcleS Seminar, ‘CEF (Common European Framework) in
European Universities’, University of Helsinki, Finland. E-mail: Eija.Adjers@helsinki.fi
Web: www:helsinki.fi/ palmenia/congress/bilingual2005

1-3 September 2005: Bi- and Multilingual Universities Conference, ‘Challenges and Furure
Prospects’, University of Helsinki, Finland.
Web: wwwhelsinki.fi/ palmenia/congress/bilingual2005

22-23 Seprember 2005: Lingua Summit 2005, ‘Innovative Trends in Language Teaching in
Multilingual Environment’, Alexander Dubcek University of Trencin, Slovakia.
E-rmail: nekorancova@tnuni.sk Web: http://wwwenuni.sk

29 September - 1 October 2005: 9th AICLU Seminar, *Presenza ¢ impatto del Portfolio Enropeo deli
Lingue sul sistema formativo universitario itafiens’, CLAM (Centra Linguistico di Ateneo Universiti di
Messing), University of Messina, Italy. E-mail: giovanni,bonanno(@unime.it

28 Oxctober 2005: Gth UNIccrt@-f‘bﬁbi.’rﬁw.g:;mwé.rbap 2005, Kufstein, Austria.
E-mail: verena hotter@fh-kufstein.ac.at

10-12 Nt:\t’mbc_r 2005: AKS-Workshop for Leiterinnen wnd 1siter ron Sprachengentren, Nachen,
Germany. E-mail: hoffmann@as.rwth-aachen.de

24-26 November 2005: RANACLES National Conference, University of Caen, France:
Ermail: denis.guczais@labo-langues.unicaen. fr

RANACLES (France)
Alain Cazade ¢ - . .
Université Paris IX - Dauphine ﬁ-lfl l""r.bruary 2006: h't”'tlFl"h“lﬂllﬁm & Applied Comparative Linguistics” Conference, Free
Tel: +33 (0)1 48 94 38 43 University of Brussels, Belgium. Web: www.macl.be B
Fax: +33 (0)1 44 05 40 75
E-mail: cazade@dauphine.fr * For more information on Ce - P
i or more . rcleS ELP Translation Work hop, 24 June 2005, and
et hitps/ { waw.ranacles.org _CercleS CEF Seminar, 31 August - 1 September, <o- (-1~ 10
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